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Prefatory Statement! qn Assumpt.ions

The Steering Committee of the National Association of
Black Urban and Ethnic DirectorE asked the Institute of the

BIack WorId to prepare a pos ition/vrorking paper in prepara-

cron for its consultation in Claremont, June 20-23. The

paper was to be addlessed t.o two specific questions:

L what should be the goals of these Black, Ethnic and

Urban studies Programs in the light of the needs of

the black community?

2. Specifically, what are the standards which Ehall be

proposed for such programs and how shall these stan-

dards be maintained?

Basic Assumptions

our work on these questions is based on a number of

assumptsions which will inform the documents. Among the

mosE rmportant are these:

I. We have assumed that the distinctions among Black,

Urban and Ethnic Studies programs are not of basic

importance for our purposeE. The key issue at stake

is that these are all segments of a colonizing white

higher educaticn (rn both black and white schools)

which black students, faculty and directors may be

able to turn to the purpoaes of the black community.

Thts does not mean that hre do not understand the
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2.

iocal polrcrcs whrch broughL these dt-f ierenr manrtesLa_

trons l-nto berng, or the varrat.I.ons whrch may be present
rn the specrfrc roles they can play. What rt does mean,

however, rs that when we rhrnk of nat.ronaL qoals, we see

arl such programs rrr a srng-Ie basic rdenLrt.y: contested
terrrLoj:y over whrch black people seek hegemony, conLiol
and drrectron for the good oi Lhe struqqle of the biack
conunun I Ly .

We assume rhat it t-s noL protrtabie Lo drscuss such pro-
grams wrthout attemptrng t.t piace them rn some hrstorrcal ,

.insLLLuLt"Onal and :-deOloqrcai conLext. For Ehe -rdenL!ty.
p!rrpose and drrectl-on of the programs cannot. be fult-y
addressed wrthout at least mrnrmal refererrcc co rhose

con Lexts -

Therefore \de also assume Lhar it rs rmporLant r() propcse

Some ways In whi-Ch at ieas c a mtn-Lrn.ra aSSeSSment may be

made of the varyrng porenLr.it Lhese rnsEfrdlrons possess

for berng Lrans io-rmed--th-r j.lqh selrous polrrrcal/educatronal

srruggle--rnto centcrs of lrberat_rnq black ertrrcatron.

We assume thaL rn sucli .-in dssessmenr_ some specrai focus

ought Lo be pilced en rhi/se rnsLiLLtLtcns r.Jitere black peo-

p-le are already qarhere(i 1n _Large concer:t taLrons--rhe

biack colieges .rnd un-LVr.rsrL.res.

We assume that. ally clrscussr...rri uf ql,-rIs (.rnd the reiaced

stdnda!dS) Of rhese pr()(lr dms "rn the .L1qht of tlte ncecls

oi che black commurrtty" mlsI be r-(:nr,.]L1v(.. .t- n natufe,

J

1

5



J

and that such a discussion must insist on the development

of serious attempts to determine as precisely as possible

Lhese needs on local , regional and national Ievels. Only

afEer thaL work has begun can there be the kind of necessary

correspondence developed bethreen needs and goa1s.

CONTENTS OF THE PAPER

Wirh the above

a wo rk lng,/pos j, tion

assumptions as guides,

paper with Lhese basic

we have prepared

segments:

L A Brief Introduction To The Historical ContexE

lr. A Discussion of the white School As a Context Eor The
Struggle Towards Black Hrgher Educatron

III, A Drscussion of the B1ack School As a context for
The Struggle Towards BIack Higher Education

IV. Some TenLatrve Approaches to Goals and standards
Black, Urban and Ethnic Studres Programs in the
on NABUED

for
Con text



I. The Historical Context; A Brief Introduction

1t ts likely that the srngle most important historlcal
reality which must inform aII thinkj_ng about the future of
black direction for Black, Urban and Ethnic Studies programs ls
the profoundly political context out of which the vast majoraty
of these programs sprang. By and 1arge, they were created out
of tshe mass political movements in the black communily, move_

ments which created new black consciousness, nev, black students,
new black demands and some new white concessions. We can safe_
iy assume that most persons gathered for this consul-tatron are

]n ther-r current positions as a resuLt of this black politrcal
movement and the resultant whtte concesssions.

That historical struggle is not properly understood how_

ever unress it is pLaced in the perspectlve of the internationar-
movement of African peoples. Our activity in America has been

parL of a far Iarger action by the colonized peoples, and most

srgnlfi-cant.ly for us, the children of Africa. The struggle
on campuses, therefore, must be related not only to the national
movement towards black self-deLermrnation and Iiberatron in
Amerj'ca, but to the internatronal context as weI1. Decoion]za-

l-ron rs the central issue, whether in Trr-nidad, Dar Es Sa1aam,

Wayne St.ate or Howard. We are engaged in an internatronal
hrstor.r-cal movement r.vh r ch has not yet been clearly connected,

but. deflnitely one whose connectlons may clearly be seen.
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In a srtuatr-on like the Claremont Consultation, the his-
Lo!rcai pornt need not be belabored, but its implications must

be made explrcrt, even in a very condensed form. There are

at least four implicatj.ons of the historieal context which

should be considered by those who search out the future of

such prograns.

I The essenti.ally black mrddle-class group which staffs and

partic]"pates in these progr.rms as directors, faculty and

students owes a profound debt to the larger black com-

munity. Indeed, the prograns owe their lives to the

moEaon of that community, and may properly be expected to

devot.e their lrves and services to the building of that

community for its contrnuous motion and struggle cowards

I rberatron.

2. The proglams do not owe lheir existence to the "Mother"

schools, especially the white ones, and therefore oughc

no! Eo define their first allegiance in that way, regard-

Iess of job definitions and proposal wording.

l. There rs likely no serious bl ack-developing future for

these programs if they do not become an intrinsic part

of the onward movement of Ehe community hthose struggle

created Ehem. For every evidence indicates that assimila-

tlon into the destructive purposes of mainline black and

white American higher education is the only future possible

ior programs which are cuE off from the life movements or
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black people. Many programs which grew out of struggles
for "autonomy,' and "natron-bui1ding,, have already been
sucked back fu1Iy :.nto the dominating university struc_
tures.

The history of these programs clearly illuminates the
absolutely political nature of black education generally
and black higher education specifrcally. As in aiI other
aspects of the poltical struggles of the black communrty,
thls educational sector: must have black control as its
frrst goa1, not as an end rn rtself, but as a means to_
wards using higher educat:-on as a weapon in our struggle
and a resource for our community.

The drive to\rards decolonization of our education must be

kept in its proper internarronal context. These are ats
basrc roots and re_Latl-ons. Without such connections on

organrzational , ideologrcal, antellectual and personai
Ievels, the movement \r1il soon withe:. and die.



II. THE I4III TE SCHOOL AND BLACK HIGHER EDUCATION: WHO IS QUALI]T'IED?

back studies is value-Iaden and politjcai be-
-1use it educales people so that they can fight racism in
tneir country, However, atl other college programs are
also political . Teaching stuclents to conform to the exj.s-
ting culturaL norms is political because it is intended to
maintain the status quo. . . . Having ROTC on campus is
also a politj-cal act since it helps to strengthen the
military. Arguing that universities are neutral or value-
-!e^ elf-deception. . . Black studies is no more,
1or any less, "po]itical. "

"Pacism in Maryland Higher Educatj-on"
The New University, Baltimore , L97O

"The thrust of Black Studies Programs must remain at
the level of a movement. They must resist ins ti tutional i za-
tion and any partnership which is not. , . integrally re'
fated to the liberation and restoration of all Black people.
I'to re than anything e1se, Black Studies Programs must be
viewed as instruments for the development of the Black com-
munity. They should not be permitted to become token in-
struments for the legitimation of white institutions of
higher education . "

"Bfack Studies .A-s an Academic Discipline"
Preston Wilcox, I9 t, -r

One of the major contributions of the Black Studies move '

ment has been to remind us of the j.ntensely political nature

of atl education, but especially the education of the oppressed.

for the movement in this generation grev/ dj-rectly out of the

moral-political struggles known as the Civil Rights movement.

It \"ras given impetus the coming of a b lack-consciousness which

could only be potitical in the midst of a whitened society, and

its period of most exptosive development came on the heel of

the assassination of the world's most prominent black political

Ie ader .
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Then, when one reafizes that Black Studies is sirxpl-], tltc
most recent expression of the centuries-Iong strugcjle of black

men and women to define our own education, the political natul-c

of tlle issue becomes even more sharply delineated. Eor those

who control the processes of education in a systcm of human

domination have always recognized that the system could nerrcr

survive if the oppressed peoples gained fulL control over the

means of education for their chifdrerr. And it.r Artericcr therc
has never been any doubt tlt:it the larger socrct\/ tr.rs i:;tcd--cve n

under separate and unequal circumstances--that it woulcl def rrre

the content, thc direction and the ultimate legitimacy of th.r

cducation of its oppressed black i,,eople.

Black Studies er.Itcred into tlrat older strugglc for black

education, a struggle which is u1+-imatcly one for sclf-defrrtr-

tion and self determinat ion. fn the process it rlluminated
the essential l)ar]kruptcy of America;-r higher education. For it

clarified what we should have known clearl), ail a-Iong; If the

university is meant to bc a transmt.tter of tlre best of the

traditions and values of a socict_\,, then j_n a time wlien tl]at

society, its past. preseltt and future, arc. uncler profound attack,
it is understandable tltaL one of its most scnsitivc iJtsti-tutiorls
should be in serrous dif f icultir:s. [or t])(_. vacuous cor::uption

of the society at large aL once qr.r,!'s out of an enters into tl:e

corrulrti-on of the insti tutions of Irir]iter oduL:ati_ons wlrich serrro

It and are fn turn served l)\, it-

In that contexr-, ttro ,-ra. r-, f tsf acx, Urlralr :tnd l.lrirnic :-:tudrcs
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at its best is a part of the historicar drive towards a new order,
one in which black people control and define the kind of educa-

ti-on we need for our own sense of whoreness. At i.ts best the move-

ment is focussed on the creation of that wisdom which offers to
us the proper perspective on the life and struggles of our peoples
(and alL people). It is a search for a correct understanding of
the nature of white, vrestern civilization with its development

from colonization to neo- coLoni z atj-on to what--now represented,

most starkly by Anerica--may be a serious attempt at re-coloni-
zation. Black people on white campuses must be involved in the
search for a new sense of r,rhat is necessary in personal as well
as corporate ways to carry on the struggle, joining the cu.Ltural,
economic and political strengths of our people, creating new

s Erengths wherever possible.

with such defi.nitions in mind, black people who approach the

white American university must devise an entirely new approach

to its significance for our education. For when one considers

our needs in the Iight of the record of these j-nstitutj.ons as par-

ticipants i-n the l\merican Way or in the American Order, then the

older questions and approaches are no longer adequate. At Least

they are not adequate for those black persons who proclaim any

serious cornmi tment to the struggles of our people.

we can no longer come for individual "benefits" in prestige,
advancements or finance s--whethe r we are students faculty or
staff, Nor can r^re any longer deceive ourselves into the role of
craven suppliants who will be lost in the fires of nonentity if
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if we do not receive the blessings and degrees of these schools

which have lost their own way. For these are the same institutions
which not only helped to create the America of our oppression,

but they are the institutions which since World War II have been

faltering, stumbling, wondering confusedly through issues having

to do with their own specia.Ity: white education for white people.

Therefore, we must surely examine them carefully on the question

cf Black education for B1ack people.

If we come at all to the white universities, they must be

approached for strategic reasons having to do with the struggles
of the black community. They must be examined because some of
them are supported by the taxes of black people. They must be

considered because large numbers of black people are located in
close proximity to them, because they have certain resources

which may be potential sources of assistance for the future de-

vefopment of the black community.

Therefore ti:e old col-onia1 question is absolutel-y irrele-
vant. We can no longer give legitimacy to their foolishness

concerning which of the "natives" are qualified (either through

a proper intellectual subserv:-ence or more recently, through a
Ioud but harmless "mifitance") to enter the i-nstitutions of the

colonizers, to be fitted for the service of the white Mother

Country. Now the time for reversal has come. and we must seri-
ously ask: Which of the highIy questionable white institutions
--including the so-called creat Unj-versities--have the highest
potential to be transformed tltrough black struqgle to deal with
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the needs of black people and our education.

Black education is too important to be approached in a

random hray, and those who approach the white universities should

carry at least the following l"ist of questions and gualifications
rn order to assess properly their potential for black people.

Is the institution located in easy access --pre ferab Iy walking

distance--to a large and varied black community? The experiences

of the last five years, especially, have indicated how crucial
is the issue of black proximity. Not only is it necessary for
the maintenance of spiritual and psychological balance among

black students and staff, but Black Education insists that the

Black corununity must be a major classroom and learning context

for bLack students. Of great consequence, too, is the fact that
a surrounding black corununi ty provldes a pool of resources for
staff employment at the institution, and under the best circum-

stances provides a circle of protection whenever that is neces-

sary.

Does tlre universi.ty have a coruni tmen t--plus articulated plans

created by black people-.-to develop its black student population

to a minimum of 15 to 20 per cent within the next four years?

Does its recruitment procedures delve betow the high school senior

level, down into the grade levels where black students must be-

gin to think seriously about col.lege for the first time?

Here the principle is partly one of xeparations. We must have

a presence which represents not only our proportion in the

national population, but which goes beyond that to recognize

2
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how many of our mothers and fathers and uncles and aunts have

been bypassed and crushed by American education in the years

now passed. They must be accounted for. However this figure
also represents the current black pre-schoo)- population in
America. Of course, too, it is obvious that if black people

are to establish a presence capable of serious struggle for self
definition, it must be as strong as is possible.

What has been the attitude and action of the institution towards

those black persons \,rho have been involved in open struggles to
define and control black education on the campus? Have there been

arrests, physical abuse, retaliations--basic .intransigence? If

this is the case, the current group of black persons must gj-ve

serious thought to the meaning of their own presence and the

strategies and possibility of their own struggle--if they intend

to enter into that historic and necessary engagement.

Has the university created special programs, with a high per-

centage of "hard," university-based money for the financial and

academ.ic support of black students? Are these progr:ams under

the control of black people who understand their role as servants

of the black community? The obvious havoc which the American pub-

Iic school system has wreaked against black students make it un-

necessary to elaborate on the absolute necessity of such programs.

However, it is necessary to indicate how crucial is the nature

of their funding, which cannot be will or the wisp resources.

It is also important to note that black control must be present

.in such programs not only for the obvious reasons of sensi-tive

.l
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devel.opment and administration, and the necessary autonomy, but

because black students must be protected as much as possible

from developing a Iife styLe which depends upon jiving and bogard-

ing white folks. It ill prepares them for the realities of strug-
gre.

Does the institution have a connitment--p1us clearly artj.culated

plans developed by black people--for the expansion of the black

presence to 15-20 per cent in each of the following categories:

faculty, staff, administratj-on and governing body--within the next

four years? Is it seeking to buiJ.tl faculty by providing resources

for its own black students to move as rapidly as possible through

graduate education? Wherever trained persons are not available

for administrative and staff positions, j.s it developing training
programs which wilI create such skilIs within the black corununi ty?

Here the issues are basically the same as in the matter of

stud.ent population. The development of a critical mass, the crea-

t j.on of a unified conununi ty of black persons within the university,

the creation of jobs and skills which must be placed at the ser-

vice of the bLack cornmun r- ty--all- these things are involved. (of

course, when one thinks about staff and administration levels the

issue of easy access to the black communi ty is raj.sed again,)

If the institutj-on is engaged in large scaIe, spe ctator--oriented

athletic programs, and black students are on teams in ntunicers well

beyond their proportion on campus, is the school contributing any

of the income from these events to the needs of black people on or

off the campus? For instance, in schools where bfack students



represent I per cent of the studcnt body and 80 or I00 per cent

of the starting basketball line-up, it is cl-ear that certain

kinds of exploitation are taking place. Such black skrlls ought

Lo brir-rg benefits to the Black Community at Ieast as muclt as

thcy bring gJ-ory and financial gain to the whitc controlled in-

stitution. In this way black athletcs can begin to devel-op some

firmer sense than they have now of their responsibility for the

life of their people.

IIas the university developed under black Ieadership (or is rt

clearfy working towards) a curri culum wlricI-r aIIows for tlre con-

ccntration by students on the study of peoples of African descent?

IVI)ere the o1der, colonially-oriented African Studies programs exist

under white control, can these be coopted--with thcir funding -

towards the buildin<1 of a unificd program around the clxperlences

of African peoples, rather than separating African and Black (or

Afro-American or Etllnic) Studres? Black people can accept nothing

fcss than that. l^le nced a unified curricufum which will make it

possible for bl"ack students to focus on the study of the African

cxperience, in the homeland and the Diaspora, as well as on an

African-orientcd analysis of tlre dcvelopment of tilc wcstern lvorId.

\{c need that undcr irlack control.

Are these Black, Urban or Lthnic Study programs pla:rned or pre-

r;cnt1y existincl at thc leveI of Lhc most autonomous acadcmic mode]

()n that campus?--whetlrer it Ld del)artment, schooL, cr>11er;c or

lnstitute? Essel)tr a1. 1y the .lucstion is: do ti.rcs. acaCcn.ic pro-

grams have the powcr, status .-rIrd r,'conomic suppo.rt '.,.,hicir are

nccessary ao ",-,r',1rol hlrin(1 , disnissal, creati-on of ner', curri-

S
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culum. communi. ty cornmitment, maximum control of budget? The thrust
torvards Black control of Black Education must be a strong and fu1-
Iy empowered black presence developed to protect some of the fra-
grle cxperiments as weLl as to assess criticatly those which do

not serve the pulposes of black students and their community. The

power to act, to change, to transform must be in our hands--rf
fundamental movement is to take pIace. Episodic confrontations
are never sufficient. Indeed, they are dangerously deceiving if
the Ievers of power remain in the same hands.

Is the entire curriculum being subjected to fulI assessment from

the point of view of the black experience, so that the no student
(cspecially black ones) will be able to miss a serious encounter

r,rith the reality of rrho black people are, what we have said and

done and what has been done to us? In other words, the record

of the black encounter with the world must not be compartmental-

ized into an ersatz department and patronized durj.ng a BLack

Culture week. From the freshman to senior fevels, and into the

graduate schools all of the arts, philosophy, history, must be

exposed to the coming of blackness. The voyeurism that character..

izes the present approach of the social sciences to black people

must be overturned.

The inhumanity of the v/estern approach to the sciences must be

addressed from a reconstructed black humanistic position. UIti-
mately the failure of white educatron to deal with reality will
be identified and attacked, for black students cannot afford
that deadly luxury.
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In places where "Ethnic Studies" programs have developed, is
the university prepared to allocate funds, faculty positions

and administrative control according to the ethnic percentages

of student and communi ty population?

Generally the practice has been to throw a meager amount for
such programs into the arena (See Invisible Man) and to watch

the black people, Indians, Chicanos, Asians and anyone else

availabfe--fight each other to exhaustion and bitter divisive-

ness. Black people cannot afford to expend energies on such

lrattl-es in order to grasp an education for our coni..nuni ty.

Does the university have any signlficant library and archival

holdings on the Black experience? Does it have specific p.Ians

developed by blacJ< autl)orities to expand its holdings in this

area to the point where they represent at least 15 to 20 per

cent of all library materials? Does its book stor:e have similar

plans or hoJ-dings?

It is obvious that serious research on the black cxpericnce

cannot take place unless there are materrals and facil-itres.

t{ith more and more black students exposed to some study of

black subject matter in elementary and secondary schools, the

universities cannct be satisfied with materials suiLed to care-

lessLy constructed, introductory courses. With the rcprint and

microfilm iIls grinding away,. no rnstitution has any cxcuse for

a lack of materials suf f ic-Lent to service a program of major

con cen t-rati on on bLack people,

Does the institution have clcar and articulated plaDs tc place
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aII functions relating to black education for black people in
the hands of black people? Are such plans now in operation for:
student recruitj-ng and admissions, testing and evaluation,
counselling and guidance, financial and academic support, black
urban and ethnic studies curriculum, faculty and staff recruit-
ment, special library col_lections, comnunity relations?

The evidence of the Iast 350 years on these shores leads

vividJ-y to the conclusion that hre cannot trust the ed.ucation,

l-ife and destiny of our people into white hands. Indeed, any

careful examination of the llistorical and contemporary evidence

makes i.t rather clear that the white leadership of this society
cannot handLe its own life, education and direction. As Fanon

said of Europe, so we say of America: ,'we must invent and. we

must make discoveries. . . we must work out new concepts, and

try to set afoot a new man. " This is why black education must

be in the hands of committed black people. It has nothing to
do with black racism. Rather it has to do with black and white
reality. It has to do with the absolute necessity of a new

creation.

Is the university using, and willing to use, its money, pres-

tige and technical ski1ls to support black-contro 11ed educational

and research institutions? Is it prepared to develop joint pro-
posals, sub-contracting arrangements, training in fund-rai-sing
for such ins ti tutions?

In other word.s, does the university recognize that it is indeed

being granted a privilege to deal with black education, and that
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it would not have been af ford.ed this privilege had it not been

for the sacrrf.icial work and accomplishments of b.rack-contro_L.red

institutions of higher education in the days when white univer-
s j-ties could not see black people in numbers larger than one?

Is it now ready to cooperate in the sustaining and building of
these institutions--now that they are coming und.er serious attack
from every side? No white-controlled school (especially prl-vate

ones ) ought to be allowed to es ca1.re Lhat clues tion . For i t has

to do with the basic integrity of the irlack community, and wj tli
Lhe integrity of those black people who live lrrthin white rvalls.

llas the university committed itself to make its f acjl-itics
availai:Ie to aid the movement of the lctcal black conmunity to*
lvards serf-definition and self-determinati-on? Ilas it fornruratecl

clear plans for this development?

For rns tance :

a. Is its curriculum developed in such a way that tl-re local-

Ieaders and institutions can ca] 1 upon the services of
students and faculty for research ancj asslstancc in tlrc liql.rt
of their own needs? Can students and faculty obtain appro-

priate cred.it, for example, if they assist thc local hlack

community with an oral }ristory of its malor inst-j.tuticrns and

leadership?

b. Are the institution's teclrnical f .rcr-Lities--f rom Cat.t IJrocess-
ing to classrr>r,ms, gymnas.ia and audt torr,Jns av:lrI aLl,e to the

community's organi.zatiorrs undcr mut-uatly agrec.l ()n stipulations?
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c. Is the university consulting with the 1ocal black cornmuni ty
regarding future land use and the possibility of developing
new university buildings in such a manner and in such places

as to make them available for the black community's needs

as r^re IL?

d. Is the university developing training and other programs for
the local black high school push-outs?

The use of university facilities is one of the clearest test's
of the institution's commitment to the development of the black
conununity, and those black persons on campus who see themsel-ves

as extensions of that cornmunity, must develop their own set of
possibilities around this issue.

This List of criteria is obviousLy not exhaustive. It is
meant to begin serious discussion about a most serious issue:
the means by which rrre assess institutions of higher education
which claim to \^rant black students, faculty and programs. It
assumes that education is one of the most cherished national
resources for black people, and that there can be no fundamental

changes in the ideology of our people without a constant struggle
to corrtrol the goals, content and methodology of that education.
We assume that is essentiall-y a political struggle.

These black criteria al,so assume that white education, from

beginning to end, is essentrally bankrupt and corrupt, tied as

it is to the heart of American domestic and international sys-
tems of exploitation. Therefore we cannot submit ourselves or
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our children to it without enterrng into a contest for contrr:l
and fundamental change. Moreover, it al-so assumes that Ll-ack

students, black faculty and black people generalLy are now

scattered across the white dominated institutions of thc lancl

(averaging some I0 persons pe-r campusl). But it also as:iunlcs

that accidental presence is not rrlcologrcal polit_rcal or
strategic presence, and that somc of us arer rcsponsible for l)(] ,-

ginning to articulate a set of bfack criteria tor r,ihcrr: r..,c

ought to be j-n currently whit(]..controlled institutions of ltiqher
education in America. Thrs is clcarly one lrossrble rol-e fr>r

NABLED.

It is clearly not about raltdolil movement anymctrc--if h,(_, are

serious about black struggle. Nor l-s it about rnovement t() r^rl-,ere

whites are most casily frig|i-.-,nr:d (cr rs rt ritl llated?) , .r t-c,

where we can have eas icst accr,s:i t.o white boriics, whit!: controlled
drugs or white-controllcd moricy. Rarher, tho:;c of us wltc..r arc

committed to the 1i f e of our pr'cr[',]e niust ask wliere we o,u:!ll_t to
be. We must assLure that many of us 1..'iIf move i,t)tD black j.nstr-

tutions -'- carrying a sct of crlL(]ria for them ar; rvclI. BuL others

must struggle with those scliools across the natioll wlticlr h;rve

the potentj-al for belnq transfot:ned into center:j or out[)osts of
black education, Tlirse c::i turlJ .:Llq(te sE onit ;rP1:roach to tilr'
analysis of the questic.rn of vrlri clt arc the scl-,o,tl s.

It should be obvious to an)rot.'lLr t,,lto krrov/s rviri tc insti tutions
of education that tl'rc num;:er ,rf sclrcrttls ivirrr:f: will brir,LJ forth

a positive responsc to !- v,3t-r :iaLf of t_l-.ose ,,u..: i,t fn3 is ir a sn..a1l

minority. There 1s nothing !{rr)r)(_l rittlL L}iat. Lv.ry sch.ol whi.-re
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black people now exrst or where they contemplate existence must

be subject to the scrutiny of such criteria. Many schools ought

to be abandoned to their own white death. But some are worth

contesting for, and some will serve our ends. The important

thing is that we identify them and move to concentrate our ener-

gies in the struggle for their transformation.
For the harsh reality is that we must either struggle or sur..

render. There is no random or neutral black education at this
stage of America's development--if there ever was. It either
serves the purposes of the colonizers, or it is involved in the

battLe to free the minds of the colonized. But if we decide to
struggle, vre must do it with patrent, indominable persistence,

Iooking for no easy victories. New r.rorlds are not created out

of easy victories.



III. THE BLAC( SCHOOL AS A CONTEXT POR BIACK EDUCATION:

GOALS AND REAL IT I ES

In the perrod lmrnedlately followtnq Mart_in Lurher Klng,

Jr.'s death black presrdents and boards and facuities acLed

amazingly (but not so amaztng-ty) Irke whrLe ones. iturt, an-

guished and threaten-Lnq black studenLs were proml-sed every-

thing at black schooLs LhaL Lhey werc .iL whtt-es--bur very

I]-ttle more. Promrses were macle concerntng rhe re:.rurtrng

of more black faculiy, PronrLses were made concern.rng Lhe

development of new courses and new currrcuium and Black Stucires

departmentS. Promrses were m;de obor-rc new relatronsh-rps ro

the cornmunlty and the Phasrng ot ner.J bLack people onto che

governrng boarcs.

ln those f rrqhtr.:nrnq d.i),s man\, []r am]ses rci're made and a

few were kept, and for rfr,.- m:,sL p.1rr- srlrdenLS hacl neiLher rhe

shrewdness, the persr.sLcnce n.:)r Lirc leardership Lo continLre

frghting afte-r many c.-rf rhr pri,m,ses wt--re broken, Sc sjme new

courses rrere added t() mIrsr. Lrrrr rr .r.t. and sometl.mes tiiey r*ere

taught, Black scho()l:--. atLemlrr,.:cl ri, creace all of the same

CommitteeS and sLucl)' rtrcrups lcd(1ing to ne\^, ma l().rS and new de-

partments, Many of them peLer€(l .)rrr,, parrly l:ecaLrse .jl Llre

f ailure of cons lstent stualerlt p,r.rssr.r-L., !rarcly because Ln(:

burnlngs across Lhe 1 an(l li,i(l dr-il)d Lr--n r iy :iied clowir , ancl largery

because black ieadershr I, cr'I rhe: c.rmpiises rs not commrcred co

the creatron of new vrsr(-.nS, rrcw fnstatdLronS and new partfcrpa-
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tion in the struggles of the black community.

In nany situaLions the problem $/as insufficient money

to compete with the white rnstitutrons which were now seeking

to grasp every black Ph.D. they could find. But money is noc

always the problem, for it is now well known that the largest

foundation in the country recently had to force one of the

major black graduate schools to accept a significant grant for

the development of rts Afro-Ame!rc:an Studies program after the

President of the school had rnrtrally ref rrsed it.

Lack of conmitment ro a new society, Iack of vision and

imagi.nation to conceive what Lhe BIack University might mean

for black people, lack of courage to move against the main-

stream of dying white thought--al1 of these have contributed

to the failure of most black schools .rn moving flom token

responses to Black Studies demands towards the creation of

new institutions. But rn the places where courage and com-

mitment and vision and rmagrnaLion are beginning to grow, what

steps would be necessary Lo create !eaI centers of Black Educa-

tion, centers which wril create a new cadre of black people who

are aware of and devoted to r-he lrfe and struggles of the

black community? In other wcrds, what must the former Negro

coll-eges do to become Ehe B-Iack Universities for which so many

of their students once hoped and fought? Indeed, what must

be done !o bring back to black campuses that sense of high pur-

pose and existence on behalf of black people wh:,ch has charac-

terized their l-ife at varr.ous points in their history? (This
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r-s no rdle quesLron, tor tL rs clear, for rnsi:ance. EhaL the

current lavages or drugs across Lhe length and breadth of the

black student. conmunlly rs crosely rred to the sense ot aparhy,

purposeiessness and desparr whl"ch haunts so many of rhem and

therr schools . )

What are suggesLed here are some of che goals whlch must

be set rf the Lransformarron from Negro Lo moclrshly black to

serious black hrgher educarron 1cr black strugcJle rs ro Lake

pIace.

1. At the hrghest lev,-rL r,r lcadershrp, Ljie admlnisirarron

must make clear -rts commrr merlL to Lhe dcvcLopmene of

such new, black-def rn€-(:l educaLr.Jn. Tlre words may vary.

but Lhe colruntLmerrL must bc clear

Such pi,blrc cjrunr cm(,nr, rs .bsoIut,eIl necessirry so LhdL

brorhers alrd sr5[uJ-s !rh(, <1rL rr u'w scaLLerer] ;"n the black

diaspora may know \,,,hLre Lhcy wril be rece-,r vc.d rf che1,

wish to come Lo btacx scho-rs tor serrous work.

Of course, such uubiic commj.Lment ls a.Iso ciangerous

because rL mokes rhc: tnstrLuLrjn and trs leadershrp

more vuln€rable t., ar- LacJ"-.--trom wtLhrn and r'rrthout--

but there are re<1-r r\ 11., .rtte rnatrves r: .r naLronai con-

stituency fot s('rrous l)i.,,.-K eclucaLr.rn r:: lro be burlt

2. The govern-rliq boclrcs ..: rlle Linl\rersr t1., nust be black-

conLro-Lied rn bc,r1.r torm,:, 1 .1nd rniorm.rl. si rLirtures For

lnstance, bIacI:s m."rsI i aKrl col)lrcl- ovar ]:he management of

the rnvesLfiLenL pc)rt. tc Ir()aj i-.1 r-i;e !r:r\,.1t.r instf tutr-ons r
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ano weii olganrzed polrtical baELIes must be fought to
brrng them ro polrcy-makrng positions where pubtic insti-
LuL.Lons are concerned. Internally black people must con-

trol the Lreasurer,s office and the business manager's of-
trce, and musL generally have Lhe essentlal responsrbrlity
for the irnancral_ Irfe ot Lhe rnstrtution.

The ]rmlLed research Lhat has been done in this area in-
druates that Lhe whl_te presence nearr the financial helm of
che rr.sr-rrr-lt.rJns does noL really exrsb for purposes of
makrng lt €asrer ior Lhem to contribute thelr money. For

Lhey grve proportronarely far more money to the r{hite schools

on whose boards chey serve--otten wrLh no fiscal cont!01--
Lhan Lo the black ones, AL least as otten, they make no

srgnrtr.alr rrscal corrL(rbuElon at aI1. (Indeed, in the

percenLage and rntluence LhaL rs avarlable through port-
folro mcirragemenc, some ot che phj- I anthropis t-bus ines s men

actuarly rnake money trJm Lhe black schools. ) The main

purpcse rhar they serve ls Lo assure olher whrte fundr,ng

agencres rhal rhese lnsE,tLutiorrs are sate rnvestments.

Such rnsuics are not. ror Ehe gocd of black people^

The Bcard of Gove(nors musL be at least overhrhelmrngLy

black rn make-up. A srgnrficanL portion of rts membership

should come tlom persons who have been str:dents at biack schools

srnce 1955 arrd have theretore sensed Lhe nature of the fer-
merit wh:-ch tras broughL us ro Ehe present moment. Reple-

senLatrves of cut!ent facuILy, studenta and community
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persons ought to be present on the Board--wrth or wrthout

vote. In addrtion, a sysLem of black technl"cal advrsers

drawn from varlous parts of the country, wouJ-d help ro

broaden the vrsron and blacken the expertence of the

Governing Board.

In state-controlled rnstl-tutJ-ons thrs wt11 present, ot

course, the most serlous of obstacles. llowever, the rs-

sue of the uses of black people's t-ax monres musL be

faced sooner or l-ater, and che rrrstrrutrons of educarron

are probably among the best grounds for the nagrng of th.1t

struggle. The future ot black srare-supDorted schools

must be a part of e\rery srare-IeveI sLruqqle for polrt-rcaI

Ieverage and power. Conbrnatrons of bla,:k educators, com-

munaty orqanrzers/ leaders and b-Iack e-Iecred politrca-L

officials must, be formed to develop comrnon strateqres -Ln

this area.

If the unrversrty rs tc grve rLseIf fuLly to the lrfe

and struggles of the b Iack cofil,'Trunrt)', then aII polrcy-

making admrnrsLrators should be b1ack. Bur- blackness rs

not suffrcrent, {or they musr offer a clL,a'r- commrtment

to the arL-rcr.rlaced po.l- rcres ar-L,l cl rrecr r oris seL torth by

the Leadershrp ot the admrn rstr.-rL-ron.

AII deparLmenLal. charrmen should be bIack, and the

f acul"ty shoulcl be o..'t,rwne-rmrngly b.l ac-1. 1! irar rmen, Dear)s

and Pres:.dents must frnd u.,ays--r''rchout t.rkrng unnecessary
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poLitrcal rrsks--of letting all persons concerned know

that this l.s the institution,s clear drrection, rn re-
cruitment, promottons, appointments and separations, It
wiLl also be important that thele be developed as care-
fully as possible a set of rnternally created cr1teria
for faculty htrrng, recention, plomotion and separat.ion.

In the black-directed univers.!ty, there probably ought

not to be auLomatic tenure for anyone, since a1l are

participants l.n a precarious adventure where technrcal
iNnunity to rrsks is at. least inappropriate.

BIack rnstrtut]'ons can deve)-op strategies for coopera-

tive black faculty recrurEment through an already exist-
ing agency: rhe Southern Education program in Atlanta,
a six-year old recrurtment agency whrch specralj-zes in
the identificatl-on and channeling of prospect j_ve black

faculty to black schools.

The rationaie for such black conrrol of the faculty should

be at least as obvious as the raLionale for black conLrol

of the adminlstration and govern.lng board. The issue rs
neither bLack racrsm nor separatism, but the need to take

whatever steps are necessary tor black men and women to
take fuI1 responsrbrlity for the education of our chiidren--
for the securrng ot our future.

Though rhis may seem a mrnor maEter. it is nonetheless

important that at some polnt rn the lrfe of the re-drr.ected

J.nstitutrons Lhere be serrous drscussi,on of the natnes of
buildings and of the insirt.ution rtself wherever blacl( names
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do not prevarl Symbol-s are mo-re tltan pornrers Lo

realrty. They partlcrpale rn a mode of reallty them-

selves; and there rs someLhlng cruclal about black people

decrdrng what the names of cherr educat,ion.]'l structures

shall be, For African peoples, a name rs a deep part of

identity. Serrousness concernrng purpose anrl clrrcctron

wrll lead to serrousness concernlng identtt-v, and vrce-

versa.

Thus the possrbrJ-rty cf a gran,J re-n:ming day mus t

always be entertaineti, carryrng with rt Lhe vtsron of

hundreds and of thousands ot studenLS, tacLllty and com-

munity persons walkrnq and clancrng trom buildrnq to

build:.n9, pourrng l.rbatrons to the tathers and hror-hers

who have gone before us rn the struggle, a])d aLtachfnq

their name to rhe rededrcatcd strucLur:e s.

Students must be recrur-ced from as wrdc a speclrum of

backgrounds and experrences wrthrn +-he b-Iack corTrrnun r cy

as is possrble " (The BIock-clevote(l unrv.,:rs rty should

grve no trme to the recrur-Lrng ot whrre strrdent-s--regarci-

less of Lhe advrce of the Ccrrncerc Comrnlss ron or the

Federal GovernmenL. Nc.r, rirc,r of rhos.: bodres or the

rnstrtutrons t-hey rcpreserit l,ave any srgirl frcant hrstory

of serlous commrtmenL to bt.r:k e,luc.rrton. fhelr advfce

must be at leasr partrdl 1y 1u<loeri cn sur:lr rlr6uncis, )
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Speclal attention must be given to those Btudents who

have been mangled by the system of public education, un-
til Lhe day comes when black people control and transform
their children,s lower school education, Indeed, the ser-
vice of such students must se I f-cons cious Iy become one of
the hallmarks of the black ins Li tution--and not an accidental
apologetically performed task. The skil1s we have built,
and can conbinue to build in this area, can then be passed

on to those brothers who face the same challenge :-n whice-
doninated schools no!th and south. Togethe.r we may Iearn
and teach some things about the possrbrlities of mass higher
educatj.on which have not yet been understood or discovered.
Again our history need nor simply be butden. For this is
the age when the oppressed will either come into their own

across Lhe ealth or the earth wrll be a vast arena of
death. Our hrstory provides us a passageway into this
frightening buL amazrng destiny. To create the educational

tools h,hich will hej.p our chrldren--the children of oppression

and slavery--t<.: fulfrll Lheir desriny of struggle lowards

freedom rs a pr:.vilege not given to every people in every
generation.

Not only musL the institution recruit bhe normal college
aged studenrs from the r.r].dest possible set of backgrounds--

specializing in the oppressed--it must also be committed to
gathenng rrr studenEs from outside of the usual college
pool. Black schools are the places in which new approaches

8
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to adult educatron musL be attempLed l,Je know h.-;w marr1,

underdeveioped Eenruses wark our ma.}.f roLlLes, swee p J'-i!

stleets, and generally lrve irves of someLlmes Lrn-rque

desperatron. These persons must be anotthe.r parL ot the

spec]-al agenda ror black schoots; .ind rhe varrous ex-

perrments w]-Lh Lhe external deqree and the unrversl-Ly

wrLhout walls must be resred our 1n black l-nsLrLLrcions

The red tape and Lhe walls wh.;h m:ke tL sc drf f .rcLr-Lr

fU- blrthelS errci SISLcIS LJ !,.rk -1r.,.- .lur iiqSaES r--IIr

ott Lhe SLIeeL must be € rrIIirnoLr:d ir, LnE brdck-J,ltLIrr Li ud

unl"velsrty.

There must be d weir--urrcerve(1 siL or aLLempts Lu recich

outs beyond Amerrca's shLreS Lu c3LrLrrrsn rer-atrunsltrps

wrth petsons dnd rrrstf Luf roris r|, oLirar parls of Lhe Ati-tcon

draspora. as wei.r. as rri the hr,mer oncl SrudenLS ti!IrL

Afrrca, the Car rbbearr, LoLrn Airrerr!a dnd wherever Atrrcan

peoples exrsr sho,-iid be welcc]med ar,d supprJrLed as iuily

as possrbie.

In addrtlcn, rnsLlrutr-cnaI !e -aL-r-:,nsn r-ps sho,r.Id be

eSfabIIShed wrLtl edLrCaEla,nd-L 1nst.r-r.uLrJnS rn OLheI pdlLS

of Lhe BIac-k t/icrIir, rricrkrrl,l pc:ss.tbr.j tlie exchange oI sLLrdenLS,

facutry and rnl-rmaLrUn. !cr wc -rc essentrally dE work

On rhe sd.me Lasks: the dec')r-r,!zat-rorr o: Llre m!nds ol our

people, the creaCl,.rn ul: ;ur i,$i. ed!racrtia,ri.I modei-s, Li-:wards

Ehe esLablrshmenL oi ou.( L,-lL,r,.:Le riberat-ron We have

much to teach and nLuih t,; re3rn tr.m our exp.--rrenceJ on

these dn(l oLl)er slr.jrc,s
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In the s€rme way r s€r:-ous black schools must be committed

to the theory and practtce of black unity. Therefore,

wherever possrble, t.hey must seek to reach out to other
black colLeges and univergit:'es, to independent black
educational cent.ers, always r^ri th the goal of developing

more fulIy a lrberating education for our chil,dren.

The attacks whrch are now being made upon the fiscal
Iife of black rnsrituttons must noL force them into reia-
tronsh.r.ps vrith h,hite parrners who are real ly the dominating

forces. Nor must it presg Lhem j-nto the internecine war-

fare which leads to oblivj.on. Almost every black school

is located r,n a situatron in which there could be sertous

consol]'dat.ron h,ith other black educational forces " Petty

rj.valr].es, institutional and personal ambitions, whrte

restraints, bureaucracrc cangles--none of these should

get in the way of the creatron of new consortia of
black insLituti,ons. Thrs must come prj.maril"y because

rt is able to multrpiy the poLentials for that black

educatlon whrch serves the black cotnmunity. But it.
musL also come because the socrety .J. s after our blood"

Black schools, by concerEed action, must either challenge

and transform the role of the regional accrediting agencies

or set up nehr agencres of our own whr-ch are totally com-

mr,tted to the princrples and needs of the new black

educatron. There rs an obvrous illogic (to be found r-n

aII oppresston) about having the ]'nstitutions of our

r0.
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oppressols standrng tn ludgment upon the educatron we

provide for our chrldren as we seek to prepare these

chi-Idren to serze the trme.

With carefuL assessment of rhe rlsks, there musr begln

at least. to be serrous drscussron of the possrble optlons.
White Amerrca--even when accomoanrecl by black legrttmrzers--

rs rn no moral or rnLeLlecrual Dositron to judge Lhe plans,
goals and accomplrshmenrs ot ncwiy-awakened black ecluca-

tional rns t-LE.uE.rons .

The tyranny of whrte dJm.Ln.tte(l ac.jred rt].ng agencres ls
no Iess than that of whrre-clomrnated Boarcls of Educatlon

These Boards wh.:-ch have been the mechanrsm for so much of
the degradaLron ot blacx cciuc;rL]on no!{ contlnue to serve

as the mechanism tor determrn:-ng how ancl what black

teachers oughl to be taughr ro deal wlLh our chrldren.

Black schools ha;e rwo maJor alrernatives for dealing wrth

this tragrc rrony:

a. To;orn formalty or rnf o.rmar-Iv 1n poLl.tlcal struggles

for btack hegemony cver r,he r^iol r., of Lhese boards,

b. To by-pass them .rnd Lo m.1ke spccral arrangements wrth

CItf eS and ot-her c(JrTLrnl-in r tres rrh€rrr-t clack people are

In posltronS ot ContrJl or ef fect!'r€t power rn Boards

of Educalron. Biack schools coul,l Lhen develop wlth

such Boards n e\.., afrproachcs tc, t-he t:arninq of our

teachers, baserl cn re.tl necd: anrl reaL undersrandrng

of our stru.-lqles.
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As a resulE of significa,nt recent developments, the black

members of congress are now cJ.aiming to be representatives

of the black communi t.y aL large" If education is indeed

one of oux most precious cornrnodrties, then their help

must be enlisted fully in the survival and transformaLion

of black hrgher education.

Black schools and other organizatrons of the black com-

munity must plan with our congressional representatives

to develop means of interceptlng some of the billions of

doflars which flow from black people into the federal

ereasuries (to say nothrng of money from white sources

which we may claim).

Ehe newly created National Foundation for Higher Educa-

tion, with a special , artr-aL1 black section is not

sufficienL. lf there is need for a National Endot ment for

the Arhs r then certainly there is a need for a National

Endowment for Black Education, funded by the federal

government hrith billions of dollars over the next ten

year period.

The fiscal crisis of black higher education wr1l not

and ought not to be solved by primary dependence upon

private funds and tuitionE" Black monies 9o lnto state

and federal treasuries. BoLh southern states and the

Federal government have been mallgnant in thel-r neglect.

of black higher education. Black schools must organize
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more fuliy, more audacrously and more persistently

than ever be fore around that realrty. Now that we have

self-proclarmed natlonal black representatrves, the time

has come for them to act on thrs national black eouca-

tronal rssue wrth the proper prompr1ng from blacr schoofs.

Their acElon musr be on behalf of both "public" and

"private" black-ccntrolled schools. AIl. must become a

national resource.

On the other hand, foundatrons and corporat]-ons cannot

possibly be allowed to geL away with the paltry sums they

make available--rn relaLrve as well as absolute terms--

to black

o utmode d

have not

s choo ls. Certarn

rn some places for

even been tr red tn

tactrcs

black

thrs

whrch may

poIrtlcal
have become

l rbe rat ]-on

There fore th eystruggle.

are strll neu anC possrble.

For ]-nstance, rt ougtrt noL to be .inconceivable to ol:qan.Ize

a relaLrvely srnai 1 nut,ber of cornnrtted black schools each

to send 20 studcrrts and faculty members to picket slmuL-

taneously the three largest, educ..,Llonaily-orrented

foundarions rn Nelv lork CrLy, carry certain specr f :-c pro-

posals and goals wlth them.

In those black schoals '*rnere men and women are serrous

about wresLrnc; what wc I'rced rrom Lhe hands of Lhe explolters

--rather than waltr:.re ror mcrse.l-s Eo be bestowed orr their

terms--there orlgn-- i.tct t-i) be anyone too dignrfied for such

un con'/e ri t 1cn a I bur:-cially I eqai act ion.
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Because black people do nor yeL have the same levers

within the srrucrures of power for extracting the

promises and commitmentss vrhich are old hat to the "great

universrEies r " we must move at Lhe }evels of strength

thaL we do have, Here again, the models of the northern

univers:-ttes are useless to us. Indeed, these universi-
ties have been among our foremost detractors in the search

for funds "

In addrt.ion to sysEematic assaults on white-controlled

funding sources, new approaches ro the resources of the

black communiLy musE be found. In Lhe ll-ght of a new

conmrtment. of rhe schools to the Life and future of Lhe

black community, it may well be possible to discover

new possibrlrties. one slraEegy must obviously involve

a renamed, reorganj.zed and redirected United BIack

CoIlege (perhaps BIack EducaLion) Fund which will focus

special attenLron on the responsibilities of the black

communi ty for the fundrng of its schools--all of the

schools whrch rs decides ought co be funded.

Closefy related to uhe rssue of funding is the need for

research, analysrs and rong-tange planning for the iuture

of serrous black higher educatron. Up to now, with a

few exceptrons, the malor aspects of that work have been

done by whrte persons who were largely chosen by whrte

funding sources--or lecently, a few black persons, also

chosen by whlre fur,ding sources '

14.
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It j-s clear rhat wherher o! not the biack communi ly

does its own plannrng for its higher education, ot.hers

will plan for rt, And one of the highest prioritres of

oEhers seems to be to pian black controlled higher

education out of existence. (when one considers Ehe

black disturbers of the status quo who have come ouc of

black colleges, and when any reasonably reflective person

considers the rmpl.l-catrons ot brack se I f-determinat ron

in educatron, rt rs not surprlsrng that the major whrte

impulse would be Lo desEroy independent black highet

educat:-on-) No responsrbie people can ieave the plan-

ning of therr chridren's future in the hands of those who

have been at best farnt frtends, and at worst willi-ng

accomplrces rn the crushing of black life and hope.

Therefore a group of black schools must find ways to

pick up varrous and rsolated and iII-conceived planning

bodies and mould Lhefir rnto a Natronai Commission for

Black Higher Educatron, perhaps tred Lo the new Unrted

Black Coilege Fund, perhaps to t.he National Endovrment,

but firmLy 1n biack hands.

Wherever en rnstrLution decrdes to commit itself on the

pathway to a Irberating biack education, it must create

curriculum, develop physical resources and educate students

in such a way that rhere wrll be do doubt about its ulE1-

mate commitment to the Irfe and struggles of all che peo-

ples of Afrrcan alescent, obviously the focus of the school
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will be on Lhese shores, buE the range of concerns musE

cover Ehe draspora, boEh intellectually and poli-ticalIy.

fn each biack-committed institution the obvious place

for the begrnnrng of thrs concern must be in the surround-

ing black conununr-ty. Much could be said about this, but

certain prelrmrnary mandates may be sufficient as points

of beginnrng:

a. Each school must seek to survey and assess as pre-

cisely as possible the needs of the locaL black

communi-tres for skj-l1-s and personnel. Such a

survey might be done on a cooperative basis with

other black schools and rnstitutions in the area.

Thus these concrete needs must be fed into the

career counseling, the curriculum development and

the communrty service sectors of the schools and must

give them new direction.
b. The curriculum rcf the institution must make it possi-

ble for iearning Lo be carried out as ful1y as

possrbie in the rmmediate environs of the contiguous--

and orher--black communities. The curriculum must

alscr make rt possrble for the resources of the com-

mun.L ty --espe ci ally 1ts human ones--to be drahln into

Lhe learnrng experience of the camPus. For instance,

courses oeairng wlth the 1rfe, history, creattvity

and struggles of the iocal community (covering che

tradrtlonal drsciplines of history, economics,

I6
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polr-tlcal sciencef anthropology and the arts rn

newly organized ways) should incorporate those lvho

have lived that IIfe as fully as possible.

The inst].tutron must serve as celebrant and legrtr-
mrzer of the healthy black Iife styles, trad-irioi-:s

and :"nstitutions which are found in the local ccm-

munlty, For instance, in the area of black relrgron,

historres of key churches could be developed wich

archival resources rescr:ed from destruction. S:.9-

nifrcant preachers and gospel groups could be re-

corded and studied. The oral history of an enElre

congregatron might be developed and published.

The Institution whr-ch conunits itself to black educa-

tron for the black community must serve as advccate

an<i defender of the local black communrty rn lLs

necessary struggles with the oppressive and expl"orta-

trve systems of the dominatj-ng society. It musL help

to clarrfy t,he rssues and help to identify the up-

ponents. Its students and faculty should be avoira-

bIe--v,rth or without credit and pay--for the research

and the sharing of expertj-se which the communr ty

needs; needs 101ntry def ined by the on-camprrs ano

off-campus black community. (Indeed, that institutron

musr now become part of the total communrty. ) ['or

instance, a senj-or seminar in history could survey

the history Eexts being used in the schools Lo assess

the Ievels of racism and ignorance within them and

d
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to pr.Jv:Lde t.he appropriate organizations with
materiaLs for the struggle to cont.rol the ccnt€rrt
of black childhood educatlon.

e' Existr.ng and projeeted physical facir.ities at the
schocls must be redesigned or created, define<t anci

redefined vrith constant thought being given to ,_he

needs of the surrounding black community.
t^ To heLp develop the most heaLthy possible meshing

of ca,mpus and ccmmunity life, it nay prove necesstry
to create arr Offlce of Campus _Communi ty Affaizs.

Rener./ed Black schools must enter the political struggles
against Ehe U.S. military presence on our campuses" One

crucial goal would be to remove it. Beyond that, Black
schools shcuid in concert rrith other agenciesr rrork toivaids
the creation of a fede ral ly- furtded National Se.rvl-cc Cujps
under Black c,Jlttrol for needs of our comrnunity " Black
young melt woulLd be abLe to serve in such a corps as an a1_
ternative tG the d-raft if it continues in existence, an<l as
an act c.f cc.mnrtment whether there is a draft or not. young

women would have the s lrme opportunity. Some training Ecr.

the corps would be crr selected black campuses.

The cur!rculunr oj the resurrected Negro,/BIack schocls
must cbvi.ousry make 1t possible for students to eoncentt.ate
on the srudy of. the experiences of African peoples.

Such stuoy nlust moue beyond the older disciplinary
bounoarr.es, must ne shaped by the ways in which Afr:,cair
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peoples have organized their 1ives, and must thereby

demand greater flexibrlity, creativity and patience

than ever before. (Eventuall_y the older, western

oriented discip).ines might be replaced by the organizo-

tron of knowledge around such experj-ences and developmencs

as: The Family Experience, The Religious Experrence,

Systems of Communication and Creativity, Systems of

Economic Survr.val and Development; Systems of Justice, eEc,.

These become at once more faithful to human experiences of

past and present. and more amenable to the nation buiJ-d-Lng

process. )

Curriculum concentratsron would begin with the homeland

experience, would examine carefully the nature of the foices

whlch made for Afr rcan Iife and society, as well as the

iorces which broke in on the life of the continent. Such

study wouid foiit)w the movement of the Diaspora, but most

of its focus would rrkely be on the life and struggres c,f

our own part of the scattered people.

]t rs likely Ehar a newly created department or schooi

wrthin the rnstr,tution (depending on its size) wou.l.d have

to be organized to develop and administer this concentra-

tron with the f u1l-ests possible creativity and flexibi;1ty.
The still cLrrrent habrt of tiredly grouping o1d Negro

Hrstory and Negro Literature courses into something calIed

Black Studies is abso]-uceiy unworthy of the rich experiences

dnd ancient struggles of our people.
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Such a concentration would have as an integral pait
of its development signrficant periods of extended

rrme off the campus, in the black conmunities of America,

the Caribbean, Latl-n America and Africa. (In undergradu-

ate schools which were large enough, there might develop
a concentration in pan-African Etudies, developed largely
for those students who had had a significant exposure

Lo the black experi-ence in America at the lower level-s

of education or in ot.her places, and who wanted to focus

on Ehe African experience beyond these shores. )

It. shouLd be clear', however, that the concentration
should simply be thaE., a concerrtration of an experience

rr,hrch is to be amply present and widely dispersed

throughout every level of the college,s curriculum^ It
must begin with fleshman orientation- -which should in-
clude major aspects of an introduction to the long

struggle for bl.ack education j.n America, as well as an

introduction to the newiy defined goals and purposes of
the institution in rel,ationship to the struggles of
the Iarger black community here and overseas.

There would be no major area of the curriculum which

would stand apart from the saturation of the black ex-
perience. AIl general education and all language

studies wouLd be based in blackness (meaning in the case

of languages, of course, that overwhelming emphasis l{ou1d

be on the languages shared by the black world, such as
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French, Spanish, Portugese, Arabic and Swah:1t). ihe
arts, the hunanities and the social sciences are also
obvious subjects for such saturation, but it should be

clear that serious btack schools could not afford to
fall into the same deathly error as white institutions
concerning the study of science and technology. At

every point, both western and non-western approaches to
science and technology would be assayed. Always they

would be examined from the viewpoint of their service
to the black community, so that every student in the

sciences would clearly understand that scientific knowl-

edge is not neutral. Black education would clarify for
them the fact that scientific knowledge--no matter hor.v

supposedly "pure"--must be used either to maintain and

justify the status quo of black oppression, or to trans-
form the society on behalf of the life of the black
community.

In cooperation with other black institutions, the develop-

ing black univeristy would seek to create a significant
set of library and archival resources, with special atten-
tion given to loca1 black hj-story and to the development

of oral, history. AII sEudents at the institution would

at an early stage be introduced to precise and disciplined
research work, developed largely from an agenda of issues

and information needed by the black community. The still
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prevalent habits of Encyclopedia-skitnning and nev,s-maga-

zine quoting would die hard and early deaths.

The discipline of the black university mu6t be creative

and hard. Participation ln its life must become a privilege

to be sought and earneal. The white deaths of drugs, alco-

hol abuse and sexual exploitatlon would be treated harsh-

ly as sources of destruction for the black community '

Integrity in personal and organizational life would be-

come the articulated goal for every element of the on-

campus corununity. Basic integrity must be found in faculty

and advisers as welI.

Also, the far too ancient tradition of careless work and

inadequate preparation (on the part of students and facuL-

ty) would be destroyed as quickly and as ful1y as possible'

Celebration and song and dance v,ould not be lost, but

they woulil be set in the context of black struggle, and

would grow out of common work, common victories and com-

mon defeat--not out of boredom, apathy and se I f- indulgence '

These goals are Put forth in the light of the vicious

attacks which are being mounted openly and quietly

against the }ife and future of "the Predominantly

Negro Colleges. " The assumPtlon here is that those

schools, if they seek to be no more than poor carbon

copies of second rale white schools, have nothing more

than a nostalgic claim on our Loyaltieg and our strengths

for struggle. If they insist on clinging to the

22.
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burdensome, purposelessness aspects of their hrstory,

Ehen they become a luxury in the hard days ahead. In-
deed, they become counter-productive, rtpe for every

assrmilationrst proposal put forward by the white

fundrng worlds.

Such schools, wrth such rmages of themselves, have no

response to rhose who call for the recruiting of whice

students and faculty rnLo "the mainstream" of Arnerlcan

hrgher education. Ulrimately they cannot call upon

an embattled black comrnunrry to offer them help rn the

trme of polrtical struggle"

But those schools Hho dare to press themselves to

harder vis:.ons , l^/ho have begrJn to comprehend what they

might be if Lherr l-tf e was deirned by the needs and

struggles of a black communrty seeking independence be-

fore integratron--Lhese are Lhe institutions of hope

The goals are addresseC ro thcm, to their stLrclents and

therr faculty "

EssentlaIIy rL pr.)poses LhaL the black school. for r-ts

own li-f e and for thc rite of Uur people, must become con-

sc:-ously po I r t r c r z e r:1- - r rI:.: a1l r eaI Iy ef fectrve educatron

lL must become consciorrsly committed to l-he l.rfe and

iuture of the black communrty, shaping its inner and outer

Irfe around rhose rcaIrL,.s. Doing so rr mLtst realrze that

lhere can be no .:l urhen L.! c I)l ack Ir f e or f utr.tre worth ex-

periencrng unless we know (.1n(i teed oft) our tcots, know
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our fathers, know our oppressors and their systems of

oppression--and above aLI know ourselves and our own

great possibilities. Out of those realities we create

the program for our struggle and commit ourselves to

its ultimate victory. Either black schools renain

in the backwash of the mainstream and struggle within

its systetns, or they leap into the full life of the

black community and struggle against the systems which

colonize our 1ives. At this point in history, the

black school not ready to make that leap is not ready

to l- ive .
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IV. Goals and Standards: A Tentative Ap pro a ch

The essential goals of Black, Urban and Ethnic Studies
(hereafter BUES) programs must be shaped by the two basic sectors

of the black community for which they have responsibj"Iity, and to
which they must become accountable: the black community on cam-

pus and the black community off campus. These distinctions are

made, of course, only for the sake of discussion and clarification.
In practice, the communities must constantly seek and find pornts

of coalesence.

On-Campus Goals

BUES programs must become the unifying centers for the on-

campus black community, attempting to break down the pro-
fessionally-inspired class distinctions wherever possrble

and appropriate. It is especially crucial that mechanisms

of communication be created and established among the on-

campus black community. Those who are ready to organize

THE COMMUNITY withour working on their immediate black

commun j-ty are j ivrng.

BUES programs must work with other black members of the

on-campus black communrty towards the development of those

specific goals which witl make it possible to move con-

srstently towards the establishment of black hegemony

over evey major aspect of black education on the campus.

The areas of such hegemony must include every applicable

sector, from recruitment, to freshman orientatron, to

2
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financial assistance, to ultj.mate governance. The mechanisms

will differ from school to school and from white to black

contexts, but the issues and therefore the goals must re-

main the same: black control of black education, towards

the liberating service of the black community.

Recognizing the real condition of the black on-campus com-

munity, especially those which have fal1en away frotn serious

struggle, it is rmperative that the BUES take leadership

in the development of some mechanisn for arbitration and

mediation among on-campus groups antl key individuals. The

national office will perhaps be of assistance in developing

and applying this service.

One of the major internecine campus conflicts has been

between the black student organizations and the BUES

directors. Those aspects of the student-faculty distinction

which hinder the unity of black struggle must clearly be

overcome. Therefore one specific goal of BUES nust be to

develop structural working relationships between these two

elements of the on-campus black community.

The BUES program must develop mechanisms for including a

minimum of one third of the black students on campus in

some aspect of the formal academic and community service

aspects of the program: e.g. registration in courses,

community participation, program planning, governance.

4
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A minimal academic goal for any BUES program must be to
have control over some specific courses for black students,
rather than accepting a ,,coordin ating', or ,'cultura1 center,'
role. In an academic setting in which struggle for content
is a crucial matter, such roles as the latter must be unac-

ceptabl-e to black people.

A related goaL of the BUES programs must be to gain the

right to offer at least one (and preferably more) required
course to every black student r^rho comes on campus, be-

ginning with an orientation to the struggle for black

education and black se 1f-de termination.
The BUES program must be more than a one-man operation.
It is unhealthy for one person to attempt to carry the

role of Drrector, Dean of Black Students, chief faculty
resource and general ombudsman for the black corununity.

The BUES program must have sufficient access to resources

(personnel, frscal , physical) to make available signifr-
cant on-campus encounters with the major issues, organr-
zations and personalrties of the loca1 , nationat and in-
ternatj-onaI black communities. (This is not the s alne as

"cultura1 " programs which have no relationship to strug-
gle. Black students can get that anywhere. )

In the case of whrte-controlfed schools, the BUES program

must become the monitor for assessing the on-going overall
potentiaL for transforming the university to the purposes

of a liberating btack education. It should create the

7
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for producing an annual or semi-annual report on the state

of the university in the light of the criteria suggesled

in part II of this paper, or similar criteria. This would

make possible an objective assessment of the black situa-

tion and help to ctarify the reaf, available options. The

national office would also receive this rePort.

Each BUES program must develop an internal research Proqram

whj.ch can be carried out by black students and faculty hrith-

in the institution. The basic purpose of such research at

both white and black schools would be, for instance, to

understand the mechanisms of power and change in the insti-

tution, to know the polj.tical and economic affiliations of

the governing board, to identify the political , economic

and other deatings of the institution which affect the black

community, etc. only through a thorough knowledge of such

matters can there be realistic approaches to the struggle

which is necessary to create new black education. (More-

over, it is important that such programs develop the habit

of research and analysis in the experiences of black people

on the campus " )

It will become necessary everywhere to engage in serious

struggle to move consistentl,y towards the goals and criteria

r"rhich benefit the black community--for most programs were

not set up with those needs in mind. Much (but, unfortunate-

ly, not at1) of this struggl'e will be mounted against the

teaching, administrative and governing structures of the
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university, and the BUES program must develop the means

and mcrale to assume major Ieadership in these struggles.
It will obviousl-y become clear in many places over a

period of time (the precise period must be decided in con-

suLtation between Iocal and national groups) that the

black forces at the university and outside the gates are

unable to move consistently towards the on-campus and

off-campus community goals. By then the BUES program

musE have developed two absolutely crucial contingency

pl ans ;

a. How to jorn forces with black communities at nearby

campuses and -rn their environs to create some means

joint struggle "

b. How to phase out the BUES program from the campus.

I'or a BUES program which is not abLe to move consis-

tent.Ly towards l-arger areas of black control is probabl,y

movr-ng backwards lnto the control of the white administra-

tion, faculty or f undt-ng agencies. As such it becomes

a very dangerous, legitimizing force.
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off-c uS GoaIS

NABITED, in coordination with IBw and others, must develop

what might be called a National Social Development Plan

for the black community. (The work of IBw on A Black Agenda

for the 70's is one of the possibJ.e first steps in this

direction . )

In the light of such a National Devel-opment PIan the organi-

zations involved must then create a set of instruments and.

processes for assessing the regional and national needs of

the black communi ty in such a way that locaL BUES Programs

can address themselves to them. The point simply is that

such assessments and proj ections --growing out of cohesive

planning-*are absolutely necessary if BUES programs are to

have long-term goals which are realisticafly geared tovrards

"the needs of the black community 
"'

while the longer-range work is being done--and as an integral

part of it--Ioca1 BuEs Programs must begin to assess the

specific needs in personnel and skifls which exist in the local

black cornmunity. Such a survey must be among the early goals,

providing rich research experience for black students at the

same- time that they identify needs to which the progrElms

can address themselves.

Programs located within reasonable access to the communities

where black elected officials are in governing offices have

an even more specific and obvious responsibility in regard to

2
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goals. Personnel and technj-cal assistance must be channelled
to such leaders. (For instance, IBW has recently been in con-

versation with Mayor cibson of Newark and has identified a

number of very specific needs which could be addressed by

serious BLrES programs at black or white scl]ools. ) In such

s j-tuat.ions, the least tllat slloulcl be done is to arrange for
the placement of bLack undergraduate and graduate internes
in the offices of mayors and other local efectecl b.Iack officials,
through work-study or othcr similar programs.

Regular, organized media of connnunicatton must be established

and maintained between the BUIjS and the off-campus black com-

munity. There must be reliable mcans wltereby precise informa-

tion conccrning problems, important evcnts, and general con-

ditions and developments can flow in bct-h clircctlons.
All- courses offered l)y the BUES program must have an off-campus

component built into it. 1'his is possible whether the course

is in literature or antl)ropology, Iristory or music. Even out-
side of its own program, tlie BUIIS nlust Ire responsible for pres-
sing towards suclt involvcmcnt for as ntanv ]_.rIack students as

possible.

I{herever indivldual [)ro.lranis are too sma]I to provrde the kinds

of services anci resources nccdcd b1, tirt local black community,

cooperative arrangcnrcnts sl.rould bc form..:d rvith ()tirer black-
controlled programs o1l ot-irer c.rnl)usrr:j. Sluch alliances dre r-rot

only necessary for ce rt;lin ol)eratron.f I .ff.ctivcness, but they

6
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remind BUES participants that their identity is not essen-

tlally defined by the campus but by the needs of the black
communi ty .

The BUES must become the hratchdog and advocate for the 1ocal

black communi ty in its relationshrp to the unrversity. The

responsibility for developing steadily ancreasing access to

university facilities, expertise and funds should come under

Lhe aegis of the BUES. (See Part.s II and 1II of this paper

for other specific advocacy tasks. ) It must also develop

as a system of lntervention r,rherever possrble to prevent the

development of university research on rhe black community

which is obviously detrimentaL to the li.fe and struggle of
black peop Ie .

In addition to its advocacy role vis a vis the black corununity

and the universj.ty, the BUES must become the focal pornt for
the general. advocacy which the on-campus black community can

carry on as a resul-t of its peculrar position, Its access to
research tooLs, media, academic and legal expertise must place

at in a crucial position to press the cause of the off campus

black community in that conununity's many struggles against

the status quo.

In the light of the problems of the black communlty in moving

towards unity, the BUES should make its services available
to the local off-campus community as a force for mediatl-on and

arbrtf,ation, This is a sensitive matter, but that conmunl ty
should at least be aware of the possibrlrty of such services.

9
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II. In order to develop its own position of self-determination
witirin the context of the university, the BUES must develop

a bfack governing structure wlilch would include members of
the on-campus and off-campus communities, including, perhaps,

another NF_tsUED member. Thi s bl-ack group rroulcl help the pro-
gram to devel-op as concrete a sense as poss-ible of its
responsibilities L-,eyond the walls of t[e university, as weII
as help press it tov,/ards a cl-ear sct of prlorities related
to the off-campus black conununity. (In black schools, such

a committee would help to rernforce the new commitment of
the university to its off-campus expression.)

12. Finally. rn order to work wltlt Iocal BUES groups out of a

stance of maximu-m legltimacy, thc national organizatron
(NAISUED) needs to be based in an autlre ntrc t_.rlack controlled
setting itself. t{e \,roul-d recomnrend thc Institute of the

Black World as suclr a setting for the Director and staff of
NABUED. This would place the directorsltil; of the organiza-
tion not only in a black conLrolled scttlng, but in relation-
ship to an institutton whose l:asrc dr_Lve is towards the

dcv.rlopmet)t of a new meanlng to tlre politic:s of educat.ion,

towards ncw clef initLons rf the roLc of education in the

str:uggles of the black communrty. lvltcrever r.t rs based,

NABLTED, Iikc li)c ir.r<irvrciual pl:ogr.r.rt:i ltas no reaL future if
it I;ccomes s impl.,, airr--.ui-,er blacl.: caucus concerned about pro-

fession.rl and academic prerocrdtrves,
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A Note on Standards

In the preparation of this working,/pos i tion paper it has

become clear to us that the issue of standards can be addressed

only by way of the discussion of contexts and goals. The

standards for BUES are implicit and explicit throughout the

document, but it was our belief that these ought to be dis-

cussed in discrete categories only as a secondary issue,

a matter of details.

In the course of the Claremont consultation, the IBW re-

presentative will- make certain specrfic additj"onal recom-

mendations concerning the maintenance of standards. A11 of

them, however, depend upon the wrllingness of BIrES Directors

tg recognize the basic historical, and ideologLcal context

in which they now stand and to organize carefully so that

they may become instruments in the forward movement of the

black communi ty.


